
TICC - TEACHER AS INTERACTIVE 
CONTENT CREATOR
INTERAKTIVE INHALTE – STUDIE ZU BEWÄHRTEN PRAKTIKEN



Die vorliegende Studie über bewährte Verfahren entstand im Rahmen des 
Projekts „TICC - TEACHER AS INTERACTIVE CONTENT CREATOR“ 
(Project-Nr. 2018-1-PL01-KA201-050763), das im Rahmen des ERASMUS+ 
-PROGRAMMS im Bereich KA2: Zusammenarbeit zur Förderung von 
Innovation und zum Austausch über bewährte Verfahren, KA 202 Strategische 
Partnerschaften mit Schwerpunkt Schulbildung durchgeführt wurde.

Die Studie über bewährte Verfahren soll von Lehrer*innen verschiedener 
Disziplinen sowie von Moderator*innen, Hilfspersonal, Jugendarbeiter*innen 
und Mentor*innen genutzt werden, um sie bei ihrer täglichen Arbeit mit den 
Schüler*innen zu unterstützen. Das übergeordnete Ziel dieses alternativen 
Werkzeugs ist es, die Fähigkeiten der Lehrer*innen zu erhöhen, indem 
ihnen neue berufliche Fähigkeiten und Kenntnisse vermittelt werden, die 
Qualifikationen für Sprachlehrer*innen zu erhöhen, damit sie in der Lage 
sind, ihre eigenen interaktiven Inhalte zu erstellen, die ein großes Potenzial 
haben, die Einbeziehung der Schüler*innen in den Unterricht zu erhöhen und 
folglich die Effizienz des Sprachunterrichts zu steigern. Die vorliegende Studie 
konzentriert sich auf den Einsatz von interaktiven Inhalten im Sprachunterricht. 
Das Ziel der Projektergebnisse umfasst die Förderung der Idee interaktiver 
Inhalte und die Bereitstellung von Materialien und Forschungsergebnissen 
zu diesem Team, Grundprinzipien und professionellen Anforderungen in 
diesem Bereich, wobei die nationalen Prioritäten für jedes Partnerland und die 
persönliche Perspektive der Lehrenden berücksichtigt werden.
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Erasmus+ ist das EU-Programm in den Bereichen allgemeine und berufliche 
Bildung, Jugend und Sport für den Zeitraum 2014-2020. Bildung, Jugend und 
Sport können einen wichtigen Beitrag zur Bewältigung des sozioökonomischen 
Wandels, der größten Herausforderung, mit der Europa bis zum Ende des 
Jahrzehnts konfrontiert sein wird, und zur Umsetzung der europäischen 
politischen Agenda für Wachstum, Beschäftigung, Gerechtigkeit und soziale 
Inklusion leisten.

Das Programm Erasmus+ baut auf den Errungenschaften von mehr als 25 
Jahren europäischer Programme in den Bereichen allgemeine und berufliche 
Bildung und Jugend auf und deckt eine Dimension der Zusammenarbeit 
sowohl auf innereuropäischer als auch auf internationaler Ebene ab. Erasmus+ 
ist das Ergebnis der Integration der folgenden europäischen Programme, die 
von der Kommission im Zeitraum 2007-2013 durchgeführt wurden:

1.	 Programm Lebenslanges Lernen 

2.	 Programm „Jugend in Aktion“

3.	 Erasmus Mundus Programm

4.	 Tempus

5.	 Alfa

6.	 Edulink

7.	 Kooperationsprogramme mit Industrieländern im Bereich der 	  	
Hochschulbildung

Diese Programme unterstützten Aktivitäten in Bereichen wie Hochschulbildung 
(einschließlich ihrer internationalen Dimension), berufliche Aus- und 
Weiterbildung, Schulbildung, Erwachsenenbildung und Jugend (einschließlich 
ihrer internationalen Dimension).

Erasmus+ soll über diese Programme hinausgehen, indem es Synergien und 
gegenseitige Impulse in den verschiedenen Bereichen der allgemeinen und 
beruflichen Bildung und der Jugend fördert, künstliche Grenzen zwischen 
verschiedenen Aktionen und Projektformaten beseitigt, neue Ideen fördert, 
neue Akteure im Bereich Arbeit und Zivilgesellschaft anzieht und neue Formen 

Über Erasmus+
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der Zusammenarbeit anregt.

Die Förderung des Sprachenlernens und der sprachlichen Vielfalt ist eines 
der spezifischen Ziele des Programms. Mangelnde Sprachkenntnisse sind 
eines der Haupthindernisse für die Teilnahme an europäischen Bildungs-, 
Ausbildungs- und Jugendprogrammen. Die geschaffenen Möglichkeiten 
zur sprachlichen Unterstützung sollen die Mobilität effizienter und effektiver 
machen, die Lernleistung verbessern und somit zum spezifischen Ziel des 
Programms beitragen. 

Erasmus+ wird von der Europäischen Kommission finanziert und in Rumänien 
von der Nationalen Agentur für Gemeinschaftsprogramme im Bereich der 
beruflichen Aus- und Weiterbildung umgesetzt. Das Programm vereint alle 
aktuellen EU-Förderprogramme für allgemeine und berufliche Bildung und 
Jugend unter einem Dach. Das für den Zeitraum 2014 bis 2020 zugewiesene 
Budget beträgt 14,7 Milliarden Euro.

ALLGEMEINE ZIELSETZUNG
•	 Das Erasmus+-Programm dient der Verwirklichung:

•	 der Ziele der Strategie Europa 2020, einschließlich des Kernziels „Bildung“

•	 der Ziele des strategischen Rahmens für die europäische Zusammenarbeit 
auf dem Gebiet der allgemeinen und beruflichen Bildung (ET 2020), 
einschließlich der entsprechenden Vorgaben

•	 der nachhaltigen Entwicklung der Partnerländer im Bereich der 	     	   
Hochschulbildung

•	 er allgemeinen Ziele der EU-Jugendstrategie (Rahmen für die europäische 
Zusammenarbeit im Jugendbereich)

•	 des Ziels der Entwicklung der europäischen Dimension im Sport, 
insbesondere im Breitensport, im Einklang mit dem EU-Arbeitsplan für den 
Sport

•	 der Förderung der europäischen Werte in Übereinstimmung mit Artikel 2 
des Vertrags über die Europäische Union
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LEITAKTION 2 – ZUSAMMENARBEIT ZUR FÖRDERUNG VON 
INNOVATION UND ZUM AUSTAUSCH ÜBER BEWÄHRTE 
VERFAHREN
Diese Leitaktion unterstützt:

•	 Transnationale strategische Partnerschaften, die darauf abzielen, 
Initiativen zu entwickeln, die sich mit einem oder mehreren Bereichen 
der allgemeinen, beruflichen und jugendlichen Bildung befassen, und die 
Innovation, den Austausch von Erfahrungen und Know-how zwischen 
verschiedenen Arten von Organisationen fördern, die in den Bereichen 
allgemeine und berufliche Bildung und Jugend oder in anderen relevanten 
Bereichen tätig sind. Bestimmte Mobilitätsaktivitäten werden unterstützt, 
sofern sie zu den Zielen des Projekts beitragen. 

•	 Wissensallianzen zwischen Hochschuleinrichtungen und Unternehmen, 
die darauf abzielen, Innovation, Unternehmergeist, Kreativität, 
Beschäftigungsfähigkeit, Wissensaustausch und/oder multidisziplinäres 
Lehren und Lernen zu fördern

•	 Allianzen für branchenspezifische Fertigkeiten, die die Entwicklung 
und Durchführung gemeinsamer Lehrpläne, Programme und Lehr- und 
Ausbildungsmethoden für die berufliche Bildung unterstützen und sich 
dabei auf Erkenntnisse über Trends in einem bestimmten Wirtschaftssektor 
und die für die Ausübung eines oder mehrerer Berufsfelder erforderlichen 
Fertigkeiten stützen

•	  Projekte zum Aufbau von Kapazitäten, die die Zusammenarbeit 
mit Partnerländern in den Bereichen Hochschulbildung und Jugend 
unterstützen. Projekte zum Kapazitätsaufbau zielen darauf ab, 
Organisationen/Institutionen und Systeme in ihrem Modernisierungs- 
und Internationalisierungsprozess zu unterstützen. Bestimmte Arten von 
Projekten zum Kapazitätsaufbau unterstützen Mobilitätsaktivitäten, sofern 
sie zu den Zielen des Projekts beitragen. 

•	 IT-Unterstützungsplattformen wie eTwinning, das Schulbildungsportal, 
die Europäische Plattform für Erwachsenenbildung (EPALE) und das 
Europäische Jugendportal, die virtuelle Räume für die Zusammenarbeit, 
Datenbanken mit Angeboten, Praxisgemeinschaften und andere 
Online-Dienste für Lehrkräfte, Ausbilder und Praktiker im Bereich der 
Schul- und Erwachsenenbildung sowie für junge Menschen, Freiwillige 
und Jugendarbeiter in ganz Europa und darüber hinaus anbieten. 
Darüber hinaus bietet die Initiative Erasmus+ Virtual Exchange seit 2018 
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interkulturelle Lernerfahrungen zwischen jungen Menschen in Europa und  
den südlichen Mittelmeerländern.

Über das Erasmus+ Projekt 
2018-1-PL01-KA201-050763 
TICC – TEACHER AS INTERACTIVE CONTENT CREATOR

Das Hauptziel des TICC-Projekts ist es, Sprachlehrer mit digitalen Fähigkeiten 
auszustatten, die es ihnen ermöglichen, ihre eigenen interaktiven Inhalte zu 
erstellen, indem ein innovativer Raum zur Verfügung gestellt wird, der als 
Bezugspunkt, als Aufbewahrungsort für moderne, anregende Ressourcen 
und als Raum für den Austausch von Ideen und vorgefertigten interaktiven 
Bildungsinhalten dienen soll.

Die schnelle Digitalisierung, die wir jetzt erleben, hat eine große 
Herausforderung für die Bildungssysteme und ihre wichtigsten Vertreter, 
die Lehrer, geschaffen. Die EU hat begonnen, ihre Politik anzupassen und 
viele Initiativen ergriffen, um die Implementierung neuer Technologien zu 
unterstützen. Viele Schulen, Pädagog*innen und Lehrer*innen versuchen nun, 
ihre Methoden und Workshops an die neuen Gegebenheiten anzupassen. 
Laut vieler Untersuchungen sind unsere Schüler*innen jedoch immer noch im 
Rückstand, wenn man sie mit denen in den USA oder Japan vergleicht.

Außerdem stammt ein großer Teil des Angebots an digitalen Inhalten von 
Anbietern außerhalb der EU, unter anderem von Bildungseinrichtungen, die 
ihre Kurse weltweit über Massive Open Online Courses (MOOCs) anbieten 
[laut Europäischer Agenda: Opening up Education: Innovatives Lehren und 
Lernen für alle durch neue Technologien und offene Bildungsressourcen, 
2013].

In der oben erwähnten Veröffentlichung heißt es außerdem: „Die Lernenden 
von heute erwarten mehr Personalisierung, Zusammenarbeit und eine bessere 
Verknüpfung von formalem und informellem Lernen, wobei vieles davon 
durch digital gestütztes Lernen möglich ist. Allerdings nutzen zwischen 50% 
und 80% der Lernenden in der EU nie digitale Lehrbücher, Übungssoftware, 
Sendungen/Podcasts, Simulationen oder Lernspiele. In der EU fehlt es an 
einer kritischen Masse an qualitativ hochwertigen Bildungsinhalten und 
Anwendungen in bestimmten Fächern und mehreren Sprachen sowie an 
vernetzten Geräten für alle Lehrenden und Lernenden“.
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Das Projekt TICC entspricht diesen Prioritäten in dem Sinne, dass es die 
Förderung innovativer digitaler Praktiken vorsieht, die nicht einfach nur auf 
die Nutzung bestehender digitaler Bildungsressourcen, sondern auch auf 
die Erstellung eigener interaktiver Inhalte durch die Lehrer*innen setzen. 
Ein untrennbares und wesentliches Element dieses Ansatzes ist, dass er 
den Erwerb neuer Fähigkeiten und Kompetenzen fördert und das Profil des 
Lehrerberufs wesentlich stärkt.

Dies wurde erreicht durch:

- die Entwicklung des IC Teacher’s Resource Set, das eine Reihe von  
  informativen Ressourcen und Materialien für Sprachlehrer*innen enthält  
  und ihnen das Potenzial neuer, kostenloser Software aufzeigt, die leicht zur  
  Erstellung von interaktiven Inhalten verwendet werden kann

- die Erstellung des TICC Space, einer Sammlung interaktiver Sprachinhalte,  
  ein Ort, an dem Sprachlehrer*innen auf bereits entwickelte  
  Trainingsmaterialien zugreifen, Ideen austauschen und interaktive Inhalte  
  hochladen/herunterladen/bewerten können. Die Plattform wurde mit Filtern  
  und Suchkategorien ausgestattet

- die Erstellung der vorliegenden Best-Practice-Studie, die auf der Grundlage  
  der Ergebnisse der in den Partnerländern durchgeführten Forschung  
  und des komplexen Prozesses der Erprobung des TICC-Ansatzes für den  
  Sprachunterricht erstellt wurde

Das Projekt TICC bietet eine Lösung für Lehrer*innen, die nicht nur 
Dozent*innen, sondern auch Content-Entwickler*innen sein wollen. Das Projekt 
richtet sich insbesondere an Sprachlehrer*innen. Das Ziel des Projekts ist 
es, Sprachlehrer*innen mit digitalen Fähigkeiten auszustatten, die es ihnen 
ermöglichen, ihre eigenen interaktiven Inhalte zu erstellen. Dies kann ein sehr 
hohes Potenzial haben, das Engagement der Schüler*innen zu erhöhen und im 
Ergebnis zu einer Steigerung der Effektivität des Unterrichts zu führen.

An diesem Projekt arbeiten Partner aus sechs Bildungseinrichtungen in fünf 
verschiedenen europäischen Ländern zusammen: Rumänien, Polen, Italien, 
Deutschland und Portugal.

Das Erasmus+ strategische Partnerschaftsprojekt mit dem Titel „TICC – 
TEACHER AS A CREATOR OF INTERAKTIVE CONTENT“ (Projekt-Nr.: 
2018-1-PL01-KA201-050763) wird im Rahmen des Erasmus+-Programms, 
Leitaktion 2: Zusammenarbeit zur Förderung von Innovation und zum 
Austausch über bewährte Praktiken von der Ks. Kardinal Stefan Wyszynski
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Grundschule in Glogów Malopolski (Polen) koordiniert.

Diese Partnerschaft hat das Ziel, die digitalen Fähigkeiten von 
Sprachlehrer*innen zu erwerben und zu nutzen, die es ihnen ermöglichen, 
ihre eigenen interaktiven Inhalte zu erstellen, die ein sehr hohes Potenzial 
haben, die Beteiligung der Lernenden zu erhöhen und folglich die Effizienz des 
Sprachunterrichts zu steigern.

m Rahmen dieser Partnerschaft werden verschiedene Tools zur Auswahl 
von Lehrmaterialien, eine E-Learning-Plattform und Forschungsarbeiten zum 
Einsatz von interaktiven Inhalten im Sprachunterricht entwickelt, evaluiert und 
der Zielgruppe zur Verfügung gestellt. Das Ziel der Ergebnisse beinhaltet die 
Förderung der Idee eines interaktiven Inhaltserstellers und die Bereitstellung 
von Materialien und Forschung zu diesem Thema.

Das Hauptziel des TICC-Projekts ist es, Sprachlehrer*innen, die in der Primar-, 
Sekundar- und Oberstufe unterrichten, in der Erstellung von Lerninhalten 
(Aktivitäten, Lektionen, interaktive Präsentationen) mit Hilfe von Software 
zu schulen, um ihnen bei der Erstellung ihrer eigenen Lerninhalte zu helfen, 
indem ihnen einen Raum zur Verfügung gestellt wird, der als Referenzpunkt 
dient.

Im Rahmen dieses Projekts werden verschiedene Tools zur Auswahl von 
Lehrmaterialien, eine E-Learning-Plattform und Forschungsarbeiten zum 
Einsatz von Inhalten im Sprachunterricht entwickelt, evaluiert und der 
Zielgruppe zur Verfügung gestellt.

Das Ziel der Ergebnisse beinhaltet die Förderung der Idee des Content 
Creators und die Bereitstellung von Ergebnissen und Forschungen zu diesem 
Thema.	

Die direkte Zielgruppe des Projekts sind Sprachlehrer*innen und –
ausbilder*innen sowie indirekt auch deren Schüler*innen, Eltern von 
Schüler*innen und andere relevante Akteure, Pädagog*innen, Expert*innen 
für Sprachmethodik, Lehrer*innen anderer Fachrichtungen, Bildungsanbieter 
und Verbände sowie politische Entscheidungsträger*innen in verschiedenen 
Stadien der Umsetzung.

Um qualitativ hochwertige Ergebnisse zu entwickeln, den Ansatz zu evaluieren 
und das Konzept möglichst breit und auf verschiedenen Bildungsebenen zu 
verbreiten, bestand die Partnerschaft aus öffentlichen Schulen (Grundschule, 
Sekundarschule), einer Sprachschule, der Schulaufsichtsbehörde, einem 
auf digitale Umgebungen spezialisierten Schulungsanbieter und einem IT-
Unternehmen mit Erfahrung im Bereich E-Learning-Lösungen



10

Das Hauptziel und andere Ziele werden durch die Entwicklung der folgenden 
Projektergebnisse erreicht:

IO1 – Das Teacher Resource Set bietet einen Leitfaden und eine Sammlung 
von Lehrmethoden, die Einführung in interaktive Programme, der Inhalt und 
die Anleitung zu ihrem Vorbereitungsprozess, eine Datenbank der Software 
zur Erstellung interaktive Inhalte, ein Video, das die einzelne Schritte des 
Prozesses vorstellt sowie methodische Ratschläge. Dies wird der Beitrag 
der Partnerschaft zur Sammlung und Übertragung der modernsten digitalen 
Lehrlösungen sein. 

IO2 - TICC Space: ein Raum mit interaktiven Methoden für den 
Fremdsprachenunterricht. Dies ist ein komplexes Werkzeug für Lehrer*innen, 
das drei Komponenten enthält: Kompendium, Inhaltsbox und die ICC-
Community. 

IO3 – Interaktive Inhalte in der Bildung – Studie zu bewährten Praktiken: 
ein wichtiger Indikator, sowohl für Lehrer*innen als auch für alle relevanten 
Akteure, mit neuen Trends bei der Erstellung von individualisiertem 
Unterrichtsmaterial mit interaktiven Elementen und einer Bewertung der 
Effektivität dieses Ansatzes

Durch alle betrachteten Aspekte wird das TICC-Projekt eine neue Perspektive 
auf die Rolle der Lehrer*innen in der neuen Realität darstellen und ihnen 
zeigen, wie sie ihren Unterricht auf professionelle Weise bereichern und ihn 
durch digitale Fähigkeiten besser an die Bedürfnisse der Lernenden anpassen 
können.

Vom 16. bis 20. September 2019 fand in Faro (Portugal) eine Fortbildung statt, 
an der mehrere Lehrer*innen von Partnereinrichtungen aus Polen, Italien, 
Rumänien, Deutschland sowie Vertreter*innen der gastgebenden Einrichtung 
ETIC_Algarve, Portugal teilnahmen.

Nach diesem Kurs wurden von jeder Partnerinstitution Schulungen für weitere 
Lehrer*innen organisiert, um interaktive digitale Inhalte im Sprachunterricht zu 
implementieren.

Das Projekt TICC ist eine ehrgeizige Initiative zur Annäherung an die Methodik 
für den Umgang mit interaktiven digitalen Inhalten im Sprachunterricht. 
Während der Projektlaufzeit werden von den Partnern mehrere Instrumente 
entworfen, produziert, evaluiert und der Zielgruppe zugänglich gemacht, 
die eine Auswahl an Trainingsmaterialien, eine E-Learning-Plattform und 
Forschung zum Einsatz von interaktiven Inhalten im Sprachunterricht
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beinhalten. Zu den Projektergebnissen gehören auch Materialien, die mit 
der Förderung der Idee von ICC und der Bereitstellung von Materialien und 
Forschung zu diesem Thema verbunden sind.

Darüber hinaus hat das Projekt die folgenden materiellen und immateriellen 
Ergebnisse entwickelt:

1.	 Elemente der visuellen Identität des Projekts: einschließlich Logo, 
Webseite, Vorlagen für Newsletter, Dokumente und Präsentationen. Die 
Struktur und das Hosting wurde vom technischen Partner – Danmar – 
bereitgestellt. Die Webseite wird der Hauptinformationspunkt über das 
Projekt und der Ort sein, von dem aus das IC Teachers’ Resource Set und 
der TICC Space zugänglich sein werden.

2.	 Profile in sozialen Medien: Diese wurden zu Beginn des Projekts von SP 
Glogow Mlp erstellt. https://www.facebook.com/TICCproject

Andere materielle und immaterielle Ergebnisse (positive Veränderungen), 
die unser Projekt den Vertreter*innen der Zielgruppen und den relevanten 
Interessengruppen während des Projekts und darüber hinaus gebracht hat, 
sind:

- Wissenszuwachs bei den Mitarbeiter*innen der Partner in neuen 	   
  Themenbereichen

- ein erhöhtes Bewusstsein bei Lehrer*innen und relevanten Akteuren  
  bezüglich der Möglichkeiten, interaktive Inhalte in die Unterrichtspraxis zu  
  implementieren

- verbesserte digitale Fähigkeiten der Sprachlehrer*innen in Bezug auf die  
  Erstellung interaktiver Inhalte

- verbesserte Fähigkeiten der Lehrer*innen, eine nachhaltige Lernmotivation  
  aufrechtzuerhalten

- verbesserte Qualität der Bildungsangebote der Schulpartner

- erweitertes Bildungsangebot der Bildungsanbieter (Curriculum für den TICC- 
  Kurs)

Die wichtigsten Elemente, die das Projekt TICC im Vergleich zu 
vielen anderen Projekten, die bereits zum Thema Informations- und 
Kommunikationstechnologien (IKT) im Fremdsprachenunterricht durchgeführt 
wurden, innovativ machen, sind die folgenden:

- Beim TICC-Projekt geht es um mehr als nur um Richtlinien zur effektiven  

https://www.facebook.com/TICCproject
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  Nutzung verfügbarer IKT-Werkzeuge und digitaler Ressourcen. Es  
  konzentriert sich auf die Förderung der Idee, dass Lehrer*innen die  
  Macher*innen dieser Ressourcen sind.

- Das IC Teachers’ Resource Set wird eine Zusammenstellung verschiedener  
  Materialien sein, einschließlich der Datenbank mit Empfehlungen freier  
  Software zur Erstellung interaktiver Inhalte, Beispiele für deren Einsatz sowie  
  Methodik, Unterrichtspläne und Video-Tutorials. Das IC Teachers’ Resource  
  Set ist als IC-Ressource aufbereitet, mit eingebauten Übungen und  
  Aktivitäten, die eine Interaktion der Leser*innen mit den präsentierten  
  Informationen ermöglichen

- TICC Space ist eine Online-Plattform, die aufgrund ihres Themas innovativ  
  ist. Es wird eine einzigartige Sammlung kostenloser, interaktiver Ressourcen  
  für Sprachlehrer*innen und Lernende sein, ausgestattet mit einem Filter, der  
  die Suche nach der richtigen Ressource erleichtert. Dies ist ein Raum, in dem  
  innovative Sprachlehrer*innen nicht nur Ressourcen finden, sondern sich  
  auch treffen und Ideen austauschen können – eine exklusive Plattform für  
  kreative Lehrer*innen, die ihre digitalen Kompetenzen erweitern möchten:  
  https://ticc.erasmus.site/ 

- Die Best-Practice-Studie, die auf der Grundlage von Fragebögen, die von  
  Sprachlehrer*innen und Lernenden ausgefüllt wurden, sowie der Analyse von  
  Lehrer*innen aus der Testphase erstellt wurde, ist eine Antwort auf  
  ineffiziente Studien und Informationen, die zu diesem Thema verfügbar  
  sind, und ein Indikator für Schulen und politische Entscheidungsträger, dass  
  mehr Gewicht auf die Bedürfnisse der digitalen Generation von Lernenden  
  gelegt werden sollte. Darüber hinaus wird ein innovativer Lehrplan für  
  Sprachlehrer*innen als Entwickler*innen interaktiver Inhalte entworfen, der  
  Bildungsanbietern helfen wird, diese Art der Ausbildung für Lehrer*innen  
  einzuführen.

Das Projekt TICC hat einen starken Einfluss auf die Zielgruppen – 
Sprachlehrer*innen, die Lernenden, andere relevante Interessengruppen, 
d.h. Sprachlehrmethodiker*innen, Schulungsanbieter, politische 
Entscheidungsträger sowie auf die Projektpartner. Sprachlehrer*innen:

- werden in der Lage sein, leicht effektive, kostenlose Werkzeuge für die  
  Erstellung interaktiver Inhalte zu finden und darauf zuzugreifen

- werden bei der richtigen Auswahl von Werkzeugen unterstützt

- werden ein besseres Verständnis für den technischen Prozess der Erstellung  

  https://ticc.erasmus.site/ 
https://ticc.erasmus.site/  
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  von interaktiven Inhalten entwickeln

- werden ein größeres Bewusstsein für das Potenzial von interaktiven Inhalten  
  haben und ihr methodisches Wissen über den Einsatz dieser neuen digitalen  
  Fertigkeit wird erhöht

- werden sicherer im Umgang mit digitalen Technologien zur Unterstützung  
  ihrer Unterrichtspraxis

- verbessern ihre Fähigkeiten, flexiblere Lernpfade in Übereinstimmung mit den  
  Bedürfnissen und Zielen der Lernenden zu erstellen

Die oben genannten Auswirkungen werden durch verschiedene Mittel erreicht, 
wie: eine Software-Datenbank, das Top-Tools-Set, Video-Tutorials, das IC 
Teacher’s Resource Set und ICC-Zertifikat, die Projekt-Webseite und die 
Facebook-Seite. 

Auf Schüler*innen wird sich das Projekt wie folgt auswirken:

- Ihre Motivation, Fremdsprachen zu lernen, wird steigen.

- Ihre Ergebnisse beim Erlernen von Fremdsprachen werden sich verbessern.

- Ihre Kompetenzen im Umgang mit digitalen Medien und Fernunterricht  
  werden sich verbessern. 500 Sprachschüler*innen im Alter von 12-16 Jahren  
  haben durch ihre Lehrer*innen an der Prüfung der Ergebnisse mitgewirkt. Sie  
  gaben an, Interesse an dieser Art von zusätzlichen didaktischen Materialien  
  zu haben und damit zufrieden zu sein (mindestens 70% Zufriedenheit).

Bei weiteren Akteuren wie Schulen, Bildungsanbietern, 
Lehrerausbildungszentren, Sprachmethodiker*innen, politischen 
Entscheidungsträger*innen, Verbänden usw. zeigten sich folgende 
Auswirkungen:

- Ihr Bewusstsein für neue Trends in Bezug auf IKT-Lösungen beim Lehren/ 
  Lernen von Sprachen ist gestiegen.

- Ihr Wissen über das Potenzial interaktiver Inhalte im Fremdsprachenunterricht  
  hat sich erhöht.

- Sie haben ihr Bildungsangebot erweitert.

Interaktive Inhalte in der Bildung 
– Studie zu bewährten Praktiken
Die Best-Practice-Studie, die auf der Grundlage von Fragebögen, die bei 
Sprachlehrer*innen und Lernenden eingesetzt wurden, sowie der Analyse 
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von Lehrer*innen in der Testphase erstellt wurde, ist eine Antwort auf die 
ineffizienten Studien und Informationen, die zu diesem Thema verfügbar 
sind, und ein Indikator für Schulen und politische Entscheidungsträger*innen. 
Der Schwerpunkt sollte auf die Bedürfnisse der digitalen Generation von 
Lernenden gelegt werden. Darüber hinaus wird ein innovatives Curriculum für 
Fremdsprachenlehrer*innen entworfen, das den Bildungsanbietern hilft, diese 
Art der Ausbildung für Lehrer*innen einzuführen.

Die Partnerschulen führten Tests durch (mindestens 10 Sprachlehrer*innen 
aus jedem Land), bei denen die Lehrer*innen innerhalb derselben Lerngruppe 
mindestens eine Unterrichtsstunde mit Untersützung durch interaktive 
Inhalte durchführten. Am Ende jeder Unterrichtsstunde gab es einen Test. 
Die Ergebnisse der Tests wurden mit den Ergebnissen verglichen, die 
beim Unterricht mit traditionellen Ressourcen erzielt wurden, und von den 
Lehrer*innen in Form einer kurzen Analyse und Beobachtungen beschrieben.

Die Fragebögen für Sprachlehrer*innen und Lernende wurden entwickelt und 
verteilt. Ihr Hauptziel war es, ihr Wissen, ihre Meinungen und Erwartungen 
zum Thema interaktive Inhalte zu überprüfen, die Effektivität von interaktiven 
Inhalten im Unterrichtsprozess zu untersuchen, die Haupthindernisse 
(technische und methodische) zu bestimmen, mit denen sowohl Lehrende 
als auch Lernende konfrontiert sind, erwartete Trends und das Potenzial für 
den Einsatz von interaktiven  Werkzeugen im Fremdsprachenunterricht zu 
analysieren. An der Befragung nahmen insgesamt 590 Lernende und 51 
Lehrer*innen teil. 
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O3/A3 Teachers

The TICC project - “Teacher as Interactive Content Creator” provides a solution 
for teachers who want to be not only lecturers but also content creators. The 
project is aimed in particular at foreign language teachers. The aim of the 
TICC project is to equip language teachers with digital skills enabling them to 
create their own interactive content. This may have a very large potential to 
increase student involvement, and consequently translate into an increase in 
the effectiveness of teaching.

1. How would you describe your personal experience using ICT methods 
of language teaching?

- confident user

- frequent user

- limited user

2. How often is ICT used in teaching foreign languages? / How often do 
you use ICT methods in your lessons? Or How often is ICT integrated in 
your classes?

- Very often

- Often

- Sometimes

- Never

& In what ways is ICT used?

- To play educational games

- To work collaboratively on assignments in the classroom

- To work individually on the computer in order to complete schoolwork

- To use internet for completing schoolwork

- To test students’ knowledge

TICC Questionnaire for Language 
Teachers I
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- To watch video clips, download music or software to enhance the lesson

- To use an online dictionary

- To search online for information about a particular topic

- To create own digital learning resources (websites, blogs, mind maps, etc.

3. What are the biggest benefits of ICT in teaching and learning 
languages? (choose 5 that are important to you)

- ICT allows students to learn more in the time they have for studies

- The use of ICT motivates and makes students interested in learning 
languages

- ICT (the Internet) permits access to the most current learning materials

- The use of ICT encourages students to communicate more with international 
peers

- Teaching through ICT enhances students’ autonomous learning

- ICT enables students to understand and recall information more easily

- ICT activates learners’ metacognitive skills (learning to learn, social 
competences, etc.)

- ICT improves critical thinking, problem solving and creativity

- The use of ICT promotes active and engaging lessons for students’ best 
learning experience

- ICT supports diverse learning styles

4. What are the technical challenges and barriers of ICT in teaching and 
learning process?

- Lack of genuine software

- Low speed internet

- Unavailability of latest ICT equipment

- Poor classroom (administrative) support for teachers
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5. What are the methodological challenges and barriers of ICT in 
teaching and learning process?

- Lack of motivation from both teacher and student side

- Lack of proper skills, need for professional development

- Shortage of class time

- The length of the curriculum that needs to be covered during the year

- Lack of quality content

- Reduction of personal time with students

- Students’ inability to work independently

6. Should ICT, in your opinion, be used more in language learning?

- Yes

- No

- I don’t know

7. What learning solutions do you think will dominate the e-learning 
space when it comes to foreign languages?

- Gamification

- Mobile learning

- Microlearning

- Videos, visual content

- Virtual and augmented reality

- App-based learning

- Social learning



16

Interpretation of answers

Question 1

How would you describe your personal experience with ICT methods 
of language teaching?

Confident User - 16 (31,4%)

Frequent User - 28 (54,9%)

Limited User - 7 (13,7%)

Question 2

How often is ICT integrated in your classes with reference to the below forms 
of teaching?
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Educational Games

Very often - 7

Often - 28

Sometimes - 13

Never - 3

Colaborative project work in the classroom

Very often - 11

Often - 19

Sometimes - 18

Never - 3

Individual work in the classroom

Very often - 15

Often - 20

Sometimes - 15

Never - 1

Homework assignment

Very often - 22

Often - 16

Sometimes - 10

Never - 3

Testing students’ knowledge and skills

Very often - 10

Often - 19

Sometimes - 21

Never - 1
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Watching video clips, downloading music/software to enhance lessons

Very often - 22

Often - 19

Sometimes - 9

Never - 1

Vocabulary extension, working with online dictionaries

Very often - 11

Often - 22

Sometimes - 13

Never - 5

Searching Online for information about a particular topic

Very Often - 25

Often - 19

Sometimes - 7

Never - 0

Creating own digital teaching resources (websites, blogs, mindmaps, etc)

Very Often - 5

Often - 17

Sometimes - 15

Never -14
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Question 3

What are the biggest benefits of ICT in teaching and learning languages (choose 
5 that are important to you)

ICT allows students to learn more in the time they have for studies - 25

ICT motivates and makes students interested in learning languages - 35

ICT (the Internet) permits access to the most current learning materials - 39

The use of ICT encourages students to communicate more with 
international peers - 14

Teaching through ICT enhances students’ autonomous learning - 32

ICT enables students to understand and recall information more easily - 21

ICT activates learners’ metacognitive skills (learning to learn, social 
competences, etc.) - 25

ICT improves critical thinking, problem solving and creativity - 23
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The use of ICT promotes active and engaging lessons for students’ best 
learning experience - 22

ICT supports diverse learning styles - 26

Question 4

What are the technical challenges and barriers of ICT in the teaching and 
learning process?

Question 5

What are the methodical challenges and barriers of ICT in the teaching and 
learning process?
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Lack of motivation from both teacher and student side - 8

Lack of proper skills, need for professional development - 26

Shortage of class time - 30

The length of the curriculum that needs to be covered during the year - 25

Lack of quality content - 6

Reduction of personal time with students - 13

Students’ inability to work independently - 18

Mixed classes 18-70 years - 1

Question 6

Should ICT, in your opinion, be used more in language learning?
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Question 7

What learning solutions do you think will dominate the e-learning space when it 
comes to foreign languages?

Gamification - 15

Mobile learning - 24

Microlearning - 12

Videos / visual content - 30

Virtual and augmented reality - 12

App-based learning - 27

Social learning - 14
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O3/A3 Students

The TICC project - “Teacher as Interactive Content Creator” provides a solution 
for teachers who want to be not only lecturers but also content creators. The 
project is aimed in particular at foreign language teachers. The aim of the 
TICC project is to equip language teachers with digital skills enabling them to 
create their own interactive content. This may have a very large potential to 
increase student involvement, and consequently translate into an increase in the 
effectiveness of teaching.

1. How would you describe your personal experience with ICT methods of 
language learning?

- Confident user

- Frequent user

- Limited user

2. How often is ICT integrated in language classes in your school with 
reference to the below forms of teaching and learning

- Very often

- Often

- Sometimes

- Never

& In what ways is ICT used?

- To play educational games

- To work collaboratively on assignments in the classroom

- To work individually on the computer in order to complete schoolwork

- To use internet for completing schoolwork

- To test students’ knowledge

- To watch video clips, download music or software to enhance the lesson

TICC Questionnaire for students
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- To use an online dictionary

- To search online for information about a particular topic

- To create own digital learning resources (websites, blogs, mind maps, etc.)

3. What are the biggest benefits of ICT in teaching and learning 
languages? (choose 5 that are important to you) *

- ICT allows students to learn more in the time they have for studies

- The use of ICT motivates and makes students interested in learning 
languages

- ICT (the Internet) permits access to the most current learning materials

- The use of ICT encourages students to communicate more with international 
peers

- Teaching through ICT enhances students’ autonomous learning

- ICT enables students to understand and recall information more easily

- ICT activates learners’ metacognitive skills (learning to learn, social 
competences, etc.)

- ICT improves critical thinking, problem solving and creativity

- The use of ICT promotes active and engaging lessons for students’ best 
learning experience

- ICT supports diverse learning styles.

4. Do ICT tools make your learning process easier? What barriers/
obstacles do you still face? *

Lack of genuine software

Low speed internet

Unavailability of latest ICT equipment

Lack of motivation from both teacher and student side

Lack of proper skills

Shortage of class time

The length of the curriculum that needs to be covered during the year
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- Lack of quality content

- Reduction of personal time with teachers

- Students’ inability to work independently.

5. Should ICT, in your opinion, be used more in language learning?

- Yes

- No

- I don’t know

6. What learning solutions do you think will dominate the e-learning 
space when it comes to foreign languages?

- Gamification

- Mobile learning

- Microlearning (getting your eLearning in small doses, as tiny bursts of training 
material that you can comprehend in a short time)

- Videos, visual content

- Virtual and augmented reality

- App-based learning

- Social learning
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Interpretation of answers

Question 1

How would you describe your personal experience with ICT methods of 
language learning?

Confident User - 182 (30,8%)

Frequent User - 332 (56,3%)

Limited User - 76 (12,9%)

Question 2

How often is ICT integrated in language classes in your school with reference 
to the below forms of teaching & learning
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Educational Games

Very often - 61

Often - 101

Sometimes - 350

Never - 78

Collaborative project work in the classroom

Very often - 65

Often - 168

Sometimes - 296

Never - 61

Individual work in the classroom

Very Often - 167

Often - 217

Sometimes - 176

Never - 30

Homework assignment

Very Often - 213

Often - 178

Sometimes - 169

Never -30

Testing students knowledge and skills

Very Often - 117

Often - 188

Sometimes - 214

Never - 71
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Watching video clips, downloading music/software to enhance the lesson

Very often - 127

Often - 204

Sometimes - 216

Never - 43

Vocabulary extension, working with online dictionaries

Very often - 88

Often - 170

Sometimes - 241

Never - 91

Searching online for information about a particular topic

Very Often - 117

Often - 193

Sometimes - 221

Never - 59

Creating own digital resources (websites, blogs, mindmaps, etc.)

Very Often - 39

Often - 98

Sometimes - 252

Never - 201



29

Question 3

What are the biggest benefits of ICT in teaching and learning languages? 
(choose 5 that are important to you)

ICT allows students to learn more in the time they have for sudies - 294

The use of ICT motivates and makes students interested in learning 
languages - 368

ICT (The Internet) permits access to the most current learning materials- 369

The use of ICT encourages students to communicate more with international 
peers - 228

Teaching through ICT enhances students’ autonomous learning - 207

ICT enables students to understand and recall information more easily - 285

ICT activates learners’ metagonitive skills (leaning to learn, social 
competences, etc.) - 219

ICT improves critical thinking, problem solving and creativity - 253

The se of ICT promotes active and engaging lessons for students’ best 
learing experience - 233

ICT supports diverse learning styles - 273
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Question 4

Do ICT tools make your learning process easier? What barriers/obstacles do you 
still face?

Confident User - 182 (30,8%)

Frequent User - 332 (56,3%)

Limited User - 76 (12,9%)

Lack of Genuine Software - 133

Low internet speed - 307

Unavailability of latest ICT equipment - 168

Lack of motivation from both teacher & student side - 147

Lack of proper skills - 94

Shortage of class time - 185

The length of the curriculum that needs to be covered during the year - 160

Lack of quality content - 110

Reduction of personal time with teachers - 117



31

Studentsinability to work independently - 110

Question 5

Should ICT, in your opinion, be used more in language learning?

Yes - 433 (73,4%)

No - 34 (5,8%)

I don’t know - 123 (20,8%)

Question 6

What learning solutions do you think will dominate the e-learning space when it 
comes to foreign languages?
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The evaluation questionnaire was developed as part of the project “TICC 
- TEACHER AS INTERACTIVE CONTENT CREATOR”, no. 2018-1-PL01-
KA201-050763 implemented within the ERASMUS + PROGRAM, Key Action 
2 - Innovation cooperation and exchange of good practices, KA202 - Strategic 
partnerships for school education.

During the month of February 2021 a questionnaire was issued by the TICC 
Italian project team, as part of the final evaluation tasks. Ten teachers from each 
country (11 from Italy, Germany and Poland) and 20 from Romania (24) have 
taken part, for a total of 57 teachers.

The questionnaire was made up of 44 questions. plus an open question on 
personal opinions about strengths and weaknesses concerning the use of the 
TICC methodologies in language teaching.

The questionnaire was divided in three sections:

Planning: 12 questions

Teaching Practice: 20 questions

Evaluation: 12 questions

The questions were aimed at detecting through the answers of the teachers who 
participated in the testing phases evidence of the real, effective benefits of using 
response system digital tools, such as Socrative, Quizziz and Kahoot as a means 
to implement and improve the language teaching practice.

The couples of mirror questions were trying to compare traditional language 
teaching methods and TICC Methodologies and the perception of the benefits of 
the latter comes definitely out.

Analysis of the answers

The first twelve answers undoubtedly demonstrate that planning lessons which 
include the use of digital tools is seen as an innovative way to plan their work 
as language teachers, and that projecting activities which enhance students’ 
language competences following TICC methodologies is at the same time 
involving and challenging.

The first 6 couples of mirror questions tried to compare traditional language 

The Evaluation Questionnaire
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teaching methods and the implementation of TICC methodologies in the 
planning of a language lesson. As far as didactic awareness and motivation are 
concerned.

A very high percentage of teachers gave positive answers (30 teachers awarded 
a score of 5 and 23 a score of 4, while only two or three answers awarded 
a score of 3) while in the two questions centered on traditional planning the 
opinions vary a lot and all the range of scores is used.

The third couple of answers concerning the importance given to the 
development of oral skills in planning a language lesson is less decided and 
opinions vary much more, so does the range of scores in both answers.

The questions regarding the promotion of critical thinking skills and problem 
solving and of digital competences get exemplary responses with very high 
scores in favor of TICC methodologies

The last couple of questions which concerned the possibility of using materials 
created by the students as learning objects in a language lesson also offer great 
material for analysis: the traditional methodologies get all range of scores equally 
distributed even if score 3 gets the majority while TICC methodologies only get 
high scores.

Teaching practice

The main part of the questionnaire was dedicated to the teaching practice and 
the 10 couples of mirror questions tried to identify in details the real benefits of 
using Kahoot, Socrative and Quizziz and creating theachers’ own interactive 
contents in the language teaching practice.

Teachers’ awareness proves to be even stronger in this section.

The first couple of questions regarded the ability to create an inclusive and 
collaborative learning environment, the second couple concerned the ability to 
lower the affective filters and to create a welcoming atmosphere in the class, 
in both questions the answers in the case of Traditional methods got all range 
of scores with a very large predominance of score 3, while in the case of TICC 
methodologies got a large majority of 4 and 5.

The answers to the third couple of questions which was about the effort to 
decrease the teacher’s talking time during the language teaching practice seem 
to be very interesting but less decided.

Traditional methods awarded all range of scores with a majority of score 2 while 
TICC methodologies got a large majority of score 4 and many (about 20) 5.
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The same can be said also about the fourth couple of questions about the 
synergy and interaction between teacher and students.

As far as the fifth couple of answers is concerned, regarding the role of the 
teachers as a guide and a facilitator the perception of the teachers varies a lot 
both as regards Traditional methods and TICC methodologies.

In both the sixth couple of questions which were asking to what extent could the 
student be the real protagonist of his own learning process and the seventh about 
the promotion of cooperation and peer learning, the TICC methodologies got very 
high scores

The eighth couple of question got instead less decided answers. The perception 
about the type of teaching practice which most encourages solidarity, helps solve 
class conflicts and improves the cohesion of the group varies a lot in both cases.

The answers to the nineth couple, concerning the importance given to the 
different learning styles and the tenth couple about the different learning paces 
are instead very clear: all teachers strongly believe that TICC methodologies can 
highly contribute in this sense.

Evaluation

As far as evaluation is concerned we can add the following observations:

In the first couple of questions, which concerned the immediacy of the 
evaluation process and in the second about the feedback to the students, TICC 
methodologies got very high appreciation.

Not only can Socrative.com give you data to analyze quickly, Socrative offers 
real-time posting for your students, which encourages participation from less 
vocal students and allows students to become involved in their peers learning. A 
bonus for using Socrative is that the posts from class can be viewed anytime from 
anywhere for students to review. Socrative offers a way to get students involved 
in their learning, and it offers you a way to assess easily, differentiate, and get 
students to interact with one another about the content.

The open answers contribute to define the enthusiastic adhesion of the teachers 
involved in the TICC project to the innovative methodologies we proposed.

According to the results of the questionnaire TICC methodologies proved to be 
able to offer an added value to the language lesson. They enable teachers to 
create their own interactive contents and to design stunning activities for the class

Teachers have grown the awareness that TICC methodologies can improve the 
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language class dynamics and contribute to create a more positive learning 
environment, enhancing students engagement, motivation and cooperation as 
well as interaction between students and teachers and students and peers.

TICC Questionnaire for language 
teachers II
Give your opinion on the questions on a Scale from 1 - 5 (1 being Very little & 
5 being Very much / a lot)

What country do you teach in?

Germany - 11

Italy - 11

Poland -11

Portugal - 0

Romania - 24
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What age group do you teach?

15 to 18 - 25

12 to 15 - 28

12 to 15 & 15 to 18 - 4 
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Planning

Question 1

How much do you feel traditional language activities influence your students’ 
motivation?

1 - 3

2 - 11

3 - 27

4 - 10

5 - 6
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Question 2

How much do you feel technology-assisted activities influence your students’ 
motivation?

1 - 0

2 - 0

3 - 4

4 - 23

5 - 30
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Question 3

How much didactic awareness is required to plan a traditional language lesson?

 
 
1 - 0

2 - 7

3 - 14

4 - 24 

5 - 12
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Question 4

How much didactic awareness does the planning of a language lesson with 
TICC methodologies require?

1 - 0

2 - 0

3 - 5

4 - 23

5 - 29



41

Question 5

How much importance do you give to the development of oral skills in planning 
a traditional language lesson?

 
1 - 0

2 - 8

3 - 10

4 - 18

5 - 21
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Question 6

How much importance do you give to the development of oral skills in planning 
a language lesson with TICC methodologies?

1 - 0

2 - 1

3 - 9

4 - 19

5 - 28
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Question 7

How much does the planning of a traditional language lesson promote critical 
thinking skills and problem solving?

1 - 3

2 - 12

3 - 17

4 - 18

5 - 7
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Question 8

How much does the planning of a language lesson with TICC methodologies 
promote critical thinking skills and problem solving?

1 - 0

2 - 0

3 - 10

4 - 26

5 - 21
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Question 9

How much value do you attribute to the development of digital competences in 
a traditional language lesson?

1 - 7

2 - 11

3 - 15

4 - 13

5 - 11
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Question 10

How much value do you attribute to the development of digital competences in 
a language lesson with TICC methodologies?

1 - 0

2 - 0

3 - 3

4 - 14

5 - 40



47

Question 11

How much is it possible to use materials created by the students as learning 
objects in a traditional language lesson?

1 - 7

2 - 12

3 - 20

4 - 12

5 - 6
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Question 12

How much is it possible to use materials created by the students as learning 
objects in a language lesson with TICC methodologies?

1 - 0

2 - 2

3 - 9

4 - 22

5 - 24
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Teaching Practice

Question a)

How much is the teaching practice in a traditional language lesson able to 
create an inclusive and collaborative learning environment?

1 - 3

2 - 8

3 - 25

4 - 15

5 - 6

- 
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Question b)

How much is the teaching practice in a language lesson with TICC 
methodologies able to create an inclusive and collaborative learning 
environment?

1 - 0

2 - 0

3 - 8

4 - 20

5 - 29
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Question c)

How much does the teaching practice in a traditional language lesson 
contribute to lower the affective filters and to create a welcoming atmosphere 
in the class?

1 - 1

2 - 7

3 - 25

4 - 16

5 - 8
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Question d)

How much does the teaching practice in a language lesson with TICC 
methodologies contribute to lower the affective filters and to create a 
welcoming atmosphere in the class?

1 - 0

2 - 2

3 - 11

4 - 23

5 - 21
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Question e)

How much do you succeed in diminishing the teacher’s talking time in a 
traditional language lesson ?

1 - 5

2 - 18

3 - 16

4 - 15

5 - 3
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Question f)

How much do you succeed in diminishing the teacher’s talking time in a 
language lesson with TICC methodologies?

1 - 1

2 - 2

3 - 4

4 - 29

5 - 21
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Question g)

In a traditional language lesson how much interaction and synergy can there 
be between the teacher and the students?

1 - 0

2 - 10

3 - 21

4 - 16

5 - 10
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Question h)

In a language lesson with TICC methodologies how much interaction and 
synergy can there be between the teacher and the students?

1 - 0

2 - 2

3 - 14

4 - 21

5 - 20
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Question i)

In a traditional language lesson to what extent can the teacher be a guide and 
a facilitator?

1 - 2

2 - 7

3 - 17

4 - 22

5 - 9 
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Question j)

In a language lesson with TICC methodologies to what extent can the teacher 
be a guide and a facilitator?

1 - 0

2 - 2

3 - 14

4 - 21

5 - 20



59

Question k)

In a traditional language lesson to what extent can the student be the real 
protagonist of his own learning process?

1 - 2

2 - 15

3 - 20

4 - 17

5 - 3
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Question l)

In a language lesson with TICC methodologies to what extent can the student 
be the real protagonist of his own learning process?

1 - 0

2 - 1

3 - 4

4 - 24

5 - 28
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Question m)

In a traditional language lesson to what extent are cooperation and peer 
learning fostered?

 
1 - 1

2 - 12

3 - 21

4 - 19

5 - 4
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Question n)

In a language lesson with TICC methodologies to what extent are cooperation 
and peer learning fostered?

1 - 0

2 - 0

3 - 8

4 - 28

5 - 21
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Question o)

In a traditional language lesson to what extent can solidarity be encouraged to 
help solve class conflicts and improve the cohesion of the group?

 
1 - 0

2 - 12

3 - 14

4 - 25

5 - 6
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Question p)

In a language lesson with TICC methodologies to what extent can solidarity 
be encouraged to help solve class conflicts and improve the cohesion of the 
group?

1 - 1

2 - 2

3 - 15

4 - 23

5 - 16
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Question q)

In a traditional language lesson to what extent are the different learning styles 
taken into consideration?

 
1 - 4

2 - 17

3 - 15

4 - 14

5 - 7
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Question r)

In a language lesson with TICC methodologies to what extent are the different 
learning styles taken into consideration?

1 - 0

2 - 0

3 - 7

4 - 25

5 - 25
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Question s)

In a traditional language lesson to what extent is the different learning pace 
respected?

 

1 - 3

2 - 16

3 - 20

4 - 14

5 - 4
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Question t)

In a language lesson with TICC methodologies to what extent is the different 
learning pace respected?

1 - 0

2 - 1

3 - 9

4 - 29

5 - 18
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Evaluation

Question A

In a traditional language lesson how immediate can the evaluation process be?

 
1 - 3

2 - 10

3 - 25

4 - 10

5 - 9
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Question b)

In a language lesson with TICC methodologies how immediate can the evaluation 
process be?

1 - 0

2 - 0

3 - 6

4 - 15

5 - 36
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Question c)

In a traditional language lesson how much feedback do the students usually 
receive?

 
1 - 0

2 - 10

3 - 25

4 - 13

5 - 9
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Question d)

In a language lesson with TICC methodologies how much feedback do the 
students usually receive?

1 - 0

2 - 0

3 - 2

4 - 27

5 - 28
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Question e)

To what extent does a traditional language lesson favour and facilitate the 
formative evaluation of students?

 
1 - 1

2 - 12

3 - 22

4 - 17

5 - 5
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Question f)

To what extent does a language lesson with TICC methodologies favour and 
facilitate the formative evaluation of students?

1 - 0

2 - 0

3 - 7

4 - 25

5 - 25
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Question g)

In a traditional language lesson to what extent is the students’ self-evaluation 
process encouraged?

 
1 - 2

2 - 18

3 - 21

4 - 11

5 - 5
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Question h)

In a language lesson with TICC methodologies to what extent is the students’ 
self-evaluation process encouraged?

1 - 0

2 - 1

3 - 8

4 - 27

5 - 21
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Question i)

Before your experience with TICC methodologies how much did you perceive 
technologies as pedagogical tools in language teaching?

 
1 - 4

2 - 18

3 - 14

4 - 17

5 - 4
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Question j)

After your experience with TICC methodologies how much do you perceive 
technologies as pedagogical tools in language teaching?

1 - 0

2 - 0

3 - 2

4 - 19

5 - 36



79

Question k)

Before your experience with TICC strategies how much did you think teaching 
with technologies could enhance students’ confidence to communicate in 
target language context?

 
1 - 3

2 - 15

3 - 21

4 - 11

5 - 7
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Question l)

After your experience with TICC strategies how much do you think teaching 
with technologies can enhance students’ confidence to communicate in target 
language context?

1 - 0

2 - 0

3 - 6

4 - 18

5 - 33
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Question m)

What are the strengths and weaknesses you have found in the use of 
Socrative, Kahoot and Quizziz in your everyday teaching practice?

 
• + increase student participation, engagement, classroom performance. - time 
stress, no internet.

• + fun, self-assessment -;excitement=tiring class management, using personal 
gigas

• attractive for students, students feel motivated, it gives them immediate 
feedback

• Availability in almost every subject

• Free and easy to use, mobile devices increase the attractiveness of the 
classes, immediate feedback

• Fun to learn and teach, quick assessment

• Good assessment tools, students can create own quizzes too

• Good for finishing or starting the class

• Good tools, yet hard to use with every class, when you teach several classes

• I have to use many software products in order to have the class I really want.

• I like them

• I recommend using Kahoot and TICC everyday

• Involvement of the class and the motivation, time to build each lesson is a 
problem

• involvement of the class and the motivation, time to build each lesson is a 
problem

• It increases motivation, supports evaluation

• It is stimulating and fun for the students but it cannot be used all the time

• Positive: self-paced learning, negative: unexpected technical problems

• Pros: easy to use and share, instant feedback, time saved ; 
Weaknesses:weak internet signal
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• Quick acces to every subject.

• Quizziz and Kahoot are funny encouraging participation. teachers need time 
to prepare the activity

• Strengths: it’s esy to correct, immediate feedback; weakness: they take a long 
time to create.

• Strengths: lessons are more engaging and challenging for students .

• Strengths: Quick, suitable for different targets/learning Styles and needs, 
engaging

• Students’ interest and motivation / the teacher’s fear not to manage the 
lesson

• The interactive quizzes are easy to make and a fun way to test/assess my 
students.

• The strenghts: technologies can enhance students’ confidence to 
communicate.

• The students are more motivated using TICs but control the use of their 
phones is not easy.

• These platforms are really useful.

• These tools are very intuitive, but the quizzes can be easily cheated on.

• These tools permit increase in cohesion andcooperation among students but 
can’t evaluate competences

• They add dinamicity in teaching classes but the concepts they teach remain 
superficially.

• They are all useful tools

• They are very good instruments to motivate learners

• Useful resources and interactive methods in teaching .

• Very interesting and easy to use.

• You need to know them well to be able to teach effectively. But once you do, 
they are great tools.
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Planning

1 - How much do you feel traditional language activities influence your 
students’ motivation?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

2 - How much do you feel technology-assisted activities influence your 
students’ motivation?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

3 - How much didactic awareness does the planning of a traditional 
language lesson require?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

TICC Questionnaire for Language 
Teachers
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4 - How much didactic awareness does the planning of a language 
lesson with TICC methodologies require?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

5 - How much importance do you give to the development of oral skills in 
planning a traditional language lesson?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

6 - How much importance do you give to the development of oral skills in 
planning a language lesson with TICC methodologies?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

7 - How much does the planning of a traditional language lesson 
promote critical thinking skills and problem solving?

- Very little

- Only a little

- To some extent

- Rather much

- Very much
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8 - How much does the planning of a language lesson with TICC 
methodologies promote critical thinking skills and problem solving?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

9 - How much value do you attribute to the development of digital 
competences in a traditional language lesson?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

10 - How much value do you attribute to the development of digital 
competences in a language lesson with TICC methodologies?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

11 - How much is it possible to use materials created by the students as 
learning objects in a traditional language lesson?

- Very little

- Only a little

- To some extent

- Rather much

- Very much
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12 - How much is it possible to use materials created by the students as 
learning objects in a language lesson with TICC methodologies?

- Very little

- Only a little

- To some extent

- Rather much

- Very much

Teaching Practice

1 - How much is the teaching practice in a traditional language lesson able to 
create an inclusive and collaborative learning environment ?

2 - How much is the teaching practice in a language lesson with TICC 
methodologies able to create an inclusive and collaborative learning 
environment?

3 - How much does the teaching practice in a traditional language lesson 
contribute to lower the affective filters and to create a welcoming atmosphere 
in the class?

4 - How much does the teaching practice in a language lesson with TICC 
methodologies contribute to lower the affective filters and to create a 
welcoming atmosphere in the class?

5 - How much do you succeed in diminishing the teacher’s talking time in a 
traditional language lesson?

6 - How much do you succeed in diminishing the teacher’s talking time in a 
language lesson with TICC methodologies?

7 - In a traditional language lesson how much interaction and synergy can 
there be between the teacher and the students?

8 - In a language lesson with TICC methodologies how much interaction and 
synergy can there be between the teacher and the students?

9 - In a traditional language lesson to what extent can the teacher be a guide 
and a facilitator?

10 - In a language lesson with TICC methodologies to what extent can the 
teacher be a guide and a facilitator?
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11 - In a traditional language lesson to what extent can the student be the real 
protagonist of his own learning process?

12 - In a language lesson with TICC methodologies to what extent can the 
student be the real protagonist of his own learning process?

13 - In a traditional language lesson to what extent are cooperation and peer 
learning fostered?

14 - In a language lesson with TICC methodologies to what extent are 
cooperation and peer learning fostered?

15 - In a traditional language lesson to what extent can solidarity be 
encouraged to help solve class conflicts and improve the cohesion of the 
group?

16 - In a language lesson with TICC methodologies to what extent can 
solidarity be encouraged to help solve class conflicts and improve the 
cohesion of the group?

17 - In a traditional language lesson to what extent are the different learning 
styles taken into consideration?

18 - In a language lesson with TICC methodologies to what extent are the 
different learning styles taken into consideration?

19 - In a traditional language lesson to what extent is the different learning 
pace respected?

20 - In a language lesson with TICC methodologies to what extent is the 
different learning pace respected?

Evaluation

1 - In a traditional language lesson how immediate can the evaluation process 
be?

2 - In a language lesson with TICC methodologies how immediate can the 
evaluation process be?

3 - In a traditional language lesson how much feedback do the students usually 
receive?

4 - In a language lesson with TICC methodologies how much feedback do the 
students usually receive?
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5 - To what extent does a traditional language lesson favour and facilitate the 
formative evaluation of students?

6 - To what extent does a language lesson with TICC methodologies favour 
and facilitate the formative evaluation of students?

7 - In a traditional language lesson to what extent is the students’ self-
evaluation process encouraged?

8 - In a language lesson with TICC methodologies to what extent is the 
students’ self-evaluation process encouraged?

9 - Before your experience with TICC methodologies how much did you 
perceive technologies as pedagogical tools in language teaching?

10 - After your experience with TICC methodologies how much do you 
perceive technologies as pedagogical tools in language teaching?

11 - Before your experience with TICC strategies how much did you 
think teaching with technologies could enhance students’ confidence to 
communicate in target language context?

12 - After your experience with TICC strategies how much do you think 
teaching with technologies can enhance students’ confidence to communicate 
in target language context?

13 - What are the strengths and weaknesses you have found in the use of 
Socrative, Kahoot and Quizziz in your everyday teaching practice? 

Teaching Materials
Kahoot in EFL Lesson Plan Healthy food vs junk food

Kahoot for vocabulary learning and revising previous work

The first and most fruitful way to use kahoot in your classes is to learn, revise 
and expand English vocabulary in a very effective and fun way. Being an 
interactive tool, students get to practice their grammar, reading skills and their 
basic English, while having fun. While creating a kahoot game the teacher can 
add pictures, music and videos to questions. When playing kahoot, the teacher 
can read aloud the question and the correct answer before moving to the next 
question to stress the correct pronunciation.
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1- Lesson Title

- Healthy food vs junk food (Link to quiz)

2 - Age Group

- 14/15

3 - English Language Level

- B1 (CEFR)

4 - Aims

- To encourage students to work together on a collaborative task

- To expand learners’ vocabulary of food

- To take part in a discussion about food

- To learn about healthy eating in an effective and fun way using kahoot

5 - Objectives

- At the end of the lesson students will have learnt new words on the following 
topics: 

     • Healthy food

     • Junk food

- New language expressions related to the world of healthy eating

6- Warm up session Pair work

- Students brainstorm about the world of food in pairs then in little groups of 
four/five

- “Discuss your food likes and dislikes with your partner”

     1. Is there any food or drink that you couldn’t live without? How often do you              	
     drink/eat it?

     2. Is there any food that you dislike? Which is it?

     3. What was your favourite food when you were a child?

     4. Do you prefer to eat at restaurants or at home?

     5. How often do you eat in a fast foo’d restaurant?

https://play.kahoot.it/#/?quizId=896bb3dc-d9f6-4039-accc-88e96c528ec7
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     6. Do you ever have take-away food?

7 - Video - Skills watching / listening

- https://www.youtube.com/watch?v=jxsnYsA549Y

8 - “Why are Japanese people so thin?

What do people eat in Japan? While the rest of the world is seeing 
anywhere from 15 to over 30% of its population severely overweight, 
Japan has managed to keep that number at just 3.6%. When it comes 
to health tips, it’s better to turn to the country with the longest life 
expectancy and one of the lowest obesity rates on the planet. If you’re 
ready to find out how the Japanese manage to stay so effortlessly thin, 
keep our new video! In Japan, they usually stick to 3 wholesome meals a 
day that don’t leave them hungry or dealing with sudden cravings. Those 
who do snack keep it in small quantities and with a lot of moderation. 
Also, the secret to Japan’s success begins with their diet, which is 
pretty carb-heavy and low in saturated fats. Their main dishes of choice 
include vegetables, grains, fish, and meat. Dairy products and fruits 
are consumed in moderation. They tend to stay away from foods with 
excessive amounts of salt and sugar, like burgers and soda.”

- Students watch the video twice than in pairs make two lists of words:

     • words they already know

     • words they don’t know

9 - Plenary checking video comprehension

10 - Reading activity (Skills: reading, writing)

- Students read the text which comes with the video and then discuss about it 
agreeing on two lists of words:

     • Healthy food

     • Unhealthy/Junk food

11 - The teacher at this point suggests expressions, writing them on the 
blackboard such as: 

- “You are what you eat”

- Snack between meals

https://www.youtube.com/watch?v=jxsnYsA549Y
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- Go on a diet/be on a diet

- Cut out (stop eating)

- Cut down on (reduce)

- Put on/lose weight

- Eat sensibly

- Whole-grain, low sugar cereals

- Binge and purge (bulimia)

12 - Guided Practice (speaking) 

- Do you eat healthily?

- Do you try avoiding junk food?

- Use words and expressions from the glossary

13 - Independent practice (interaction)

- Pair work:

     • What can you do to improve your eating style?

     • Use the following phrasal verbs and expressions :

     • cut down on

     • cut out

     • put on/lose weight

     • Snack between meals

     • Eat sensibly

14 - Kahoot practice for vocabulary revision

- Play kahoot

     • Quiz

     • Classic mode

     • They will join the Kahoot using the specific PIN number
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- The questions are projected on a screen in front of the students

- They use their own device tablet/smartphone or lab computer

- The students see the answers on their device and select the answer they 
think is correct

15 - Formative Assessment (effective competition)

- Students get immediate feedback

- They can self-evaluate their learning

16 - Follow up Example Questions

1 - Which of the following is considered a healthy food?

a) Pizza

b) Chocolate bar

c) Hot dog

d) Salad

Right answer: d)

2 - Junk food contains a lot of ____

a) Vtamins, sugar, proteins

b) Fat, sugar, salt, additives (correct)

c) Salt, calories

d) Organic food

Right answer: b)

3. foods like fruit, honey, and sugar cane are all good examples of ____?

a) proteins

b) fats

c) sugars

d) all of the above

Right answer: c)
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4 - What are some ways you can stop eating junk food?

a) Eating healthy food

b) Eating more junk food

c) Practising a sport

d) Sitting on the couch all day

Two correct answers 1- 3

Follow Up

- Students can be asked to create quizzes themselves, they will reinforce their 
learning by thinking about potential right and wrong answers. Kahoot! offers 
a printable planning template that is to be used as a planning tool. This paper 
template has room for a question, an illustration and 2-4 possible answers. 
If you think your students enjoy playing a kahoot, you should see their 
engagement when they are playing a kahoot that theymade as a class.

- We have suddenly shifted the learning task from understanding to creating. 
There is a big academic payoff when students must determine appropriate 
visual representations and wrong answer choices for questions about your 
content.

- Language learning with Kahoot! Part 1: Students creating their own kahoots

- https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-
creating-kahoots/

Kahoot in EFL Lesson Plan Grammar revision B1 Level

Kahoot for reviewing grammar topics

1 - Lesson Title

- Grammar revision B1 Level: End of school year grammar revision in 
preparation of Cambridge and Trinity certification exams

2 - Age Group

- 14/15

https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-creating-kahoots/
https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-creating-kahoots/
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3 - Target English Language Level

- B1 (CEFR)

4 - Aims

- To encourage students to work together on a collaborative task

- To encourage peer learning

- To encourage learner autonomy

- To practice English grammar on websites offering opportunities for grammar 
revision and material to prepare for certifications

- To revise grammar in an effective and fun way using kahoot

5 - Timing

 - 4 hours

6 - Objectives

-At the end of the unit students will have

     • gained more autonomy in learning and revising English

     • shared ideas about how to learn more English.

     • revised grammar topics B1 level of CEFR

     • improved their English Language skills practising on Kahoot and having      	
       fun together

7 - Warm up video (Watching/Listening Skills)

- https://www.youtube.com/watch?v=soN1qPcSDVo

8 - Guided Practice (Speaking) Reflection on study skills in Plenary

- What are the most common mistakes you make?

- How do you study English grammar?

- Why is studying English grammar often perceived as boring?

- Which do you think are good ways to revise grammar?

- https://www.youtube.com/watch?v=soN1qPcSDVo
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9 - Activity 1 (Pair Work)

- Every pair of students agree on two or three grammar topics they need to 
revise among the ones contained in the B1 Syllabus

10 - Activity 2 (Pair Work): Creating a Kahoot, Independent Practice 
(Grammar Practice, Language Reflection, Writing)

- Students have often practised using kahoot to revise single grammar topics 
and have always loved this activity

- Pair work:

     • Students are asked to create quizzes themselves, they will reinforce their     	
       learning by thinking about potential right and wrong answers

     • Using the printable planning template offered by Kahoot each pair creates    	
       5 questions

     • This paper template has room for a question, an illustration and 2-4 	       	
       possible answers

     • Students have to create questions with four options and only one correct 	
       answer

     • In the lab room students may look for possible inspiration surfing given 	
       interactive websites or going through their textbooks

     • To make things more difficult and competitive they may decide to vary the  	
        opening command and question format

     • The teacher meanwhile, walks round the room and checks the validity of 	
       the questions produced and corrects mistakes.

11 - Preparing Kahoot

- In the Lab room the students themselves transfer the questions and the 
answers on the kahoot opened by the teacher

12 - Guided Practice Group Work

- Students invite other students in the class to try to answer some of the 
question they have prepared in order to check their feasibility
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13 - Kahoot practice for grammar revision (The Final Kahoot contains 38 
questions & is made public clicking on visibility and choosing everyone 
you can see it and play at https://create.kahoot.it/share/english-
grammar-revision-b1/1cc265d4-a936-4c8a-ab21-adc1131c259f)

- Playing Kahoot

- Quiz

- Classic Mode

- They will join the Kahoot using the specific PIN number

- The questions are projected on a screen in front of the students

- They use their own device tablet/smartphone or lab computer

- The students see the answers on their device and are assigned 20 seconds 
to select the answer they think is correct

- Student decided to vary opening commands in order to make things more 
challenging

14 - Example Questions

- Will be/be going to (question 7)

     1. Ok then, I’m going to give you a call at about 6 o’clock

     2. I is going to give you a call at about 6 o’clock.

     3. Ok then, I’ll be able to give you a call at about 6 o’clock.

     4. Ok then, I’ll give you a call at about 6 o’clock

     Right answer: 4

- Relative pronouns: Choose the wrong sentence (question 13)

     1. Our grandma, who is 75, goes running every morning

     2. London, which is the capital of the UK, is a great city.

     3. That’s the boy I was talking about.

https://create.kahoot.it/share/english-grammar-revision-b1/1cc265d4-a936-4c8a-ab21-adc1131c259f
https://create.kahoot.it/share/english-grammar-revision-b1/1cc265d4-a936-4c8a-ab21-adc1131c259f
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     4. The CD who I got for christmas is great.

     Right answer: 4

- Relative pronouns: Where can we omit the pronoun? (Question 17)

     1. a resort is a place where people go on holiday.

     2. Is that the boy whose dad is a famous politician?

     3. that’s the boy who I was talking about

     4. The charity organises an event, which is called “Love”

     Right answer: 3

- When do you use eachother? (Question 23)

     1. when a person takes an action

     2. to talk about habitual actions

     3. when the subject is the same

     4. to talk about reciprocal actions

     Right answer: 4

15 - Formative Assessment (effective competition)

- Students get immediate feedback

- They can self-evaluate their learning

 If you think your students enjoy playing a kahoot, you should see their 
engagement when they are playing a kahoot that they made as a class.

We have suddenly shifted the learning task from understanding to creating. 
There is a big academic payoff when students must determine appropriate 
visual representations and wrong answer choices for questions about your 
content.

Language learning with Kahoot! Part 1: Students creating their own 
kahoots

https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-
creating-kahoots/

https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-creating-kahoots/
https://kahoot.com/blog/2017/03/17/language-learning-kahoot-part-1-students-creating-kahoots/
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Socrative in EFL

- Formative Assessment Lesson Plan

- SOCRATIVE as an invaluable tool for revising and assessing previous work

- Assessment for Learning: formative assessment

- Assessment of learning: summative assessment

- This great online resource allows students to instantly answer a question and    	
   post it to the teacher’s virtual room via computer, phone, or tablet.

Student Response and Assessment Tool: SOCRATIVE

1 - Lesson Title

- Alice in Wonderland by Lewis Carroll: Formative Assessment session (Ch 1 
“Down the rabbit hole”)

2 - Location

- Multimedia Lab

3 - Tools (BYOD allowed)

-  Computer, Smartphone, Tablet

4 - Age Group

- 14/15

5 - Skills Envolved

- Reading Listening

6 - Bloom Taxonomy Level Thinking Skills

- Remembering

- Understanding

- Applying

- Analysing

- Evaluating
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7 - English Language Level

- B1 (CEFR)

8 - Aims

- Formative assessment of students’

- Reading, Listening and Pronunciation Skills

- Formative assessment of text content knowledge (for purpose of     	    	
  differentiation and mastery for ALL students)

- Preparation for the final text (Summative assessment)

9 - Objectives

- During the lesson students will have to be able to:

     • Listen to a part of the first chapter and recognize the events

     • Read and pronounce correctly the text

     • Show their text content knowledge through a quiz on Socrative

10 - Procedures

- Students have been assigned as a homework the task of revising the   	    	
  complete first chapter of Alice in Wonderland, which has been listened to,    	
  read and analysed in class during previous lessons

- The Teacher has also prepared a quiz on Socrative

- Students have been informed that they are going to be assessed on their   	
  listening and pronunciation skills and that they are going to have a quiz on	
  Socrative over the first chapter at the beginning of the next class aimed at 	
  assessing their content knowledge

11 - Formative Assessment Activity 1: Alice in Wonderland by Lewis Carroll 
on Storynory (Audiostories for children) https://www.storynory.com/alices-
adventures-in-wonderland-by-lewis-carroll/

- On the Storynory website students will be asked to

     • listen to a part of the first chapter and recognize the events

     • read and pronounce correctly the text

- Formative assessment of students’

 https://www.storynory.com/alices-adventures-in-wonderland-by-lewis-carroll/
 https://www.storynory.com/alices-adventures-in-wonderland-by-lewis-carroll/
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- Reading, Listening and Pronunciation Skills

12 - Formative Assessment Activity 2: Quiz on Socrative (Alice in 
Wonderland by Lewis Carroll - Ch 1 “Down the Rabbit Hole”)

- Quiz on Socrative

- Questions on the content of chapter 1

- Mixture of multiple choice, true/ false and open questions

13 - Socrative Activity Description

Students have got familiar with the tool during the previous lessons

The teacher will pose the question although it is also listed on the Socratic room

During the activity, the students will have a few minutes to try it out and answer 
the question using their smartphone, tablet or one of the Media Lab computers.

Students can also do or redo this at home and the teacher can link the 
information to his class platform (I personally use EDMODO)

14 - Aims

- The teacher will get information about the students’ text content knowledge 
  and their level of preparation for the final test in order to focus on individual  
  difficulties and prepare some scaffolding activity

15 - Formative Assessment Activity 3: Quiz on Socrative (Exit ticket question; 
Alice in Wonderland by Lewis Carroll - Ch 1 “Down the Rabbit Hole”)

- Students are asked to summarise what they have learnt that lesson

- Teacher may use this feature to encourage students to self evaluate their learning

16 - Activity will be repeated for ch. 2: “ The Pool of Tears”

- https://www.storynory.com/alice-in-wonderland-chapter-2/

https://www.storynory.com/alice-in-wonderland-chapter-2/ 
https://www.storynory.com/alice-in-wonderland-chapter-2/ 
https://www.storynory.com/alice-in-wonderland-chapter-2/ 
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Teachers have the flexibility to create quizzes with multiple choice, true/ false 
or open questions (or a mixture of the three). Via the use of smartphones, 
tablets or computers, the students answer the pre-prepared quizzes.

Feedback is instant and teachers can use this to a) identify students who have 
not understood the concepts in the lesson, or b) identify areas where the class 
have common misconceptions, in order to aid planning for the next lesson.

Teachers can choose for quizzes to be answered individually or as teams 
(space race feature), with teams being pre-determined by the teacher if 
required. There is also an exit ticket feature, which can be used to a) ask 
the students to rate their understanding of the lesson, b) ask the students to 
summarise what they have learnt that lesson, c) answer a specific question 
that the teacher has identified, with no pre-planning required.

The benefits of using socrative are:

- It’s easy to do – 10 minutes (max) to create a quiz, which is then saved and 
can be used multiple times

- Students love it

- Instant feedback – which is saved and can be reflected on later.

- Easy to re-run quizzes – low stakes testing.

- Exit ticket – no planning.

- It’s free – for the basic version.

Visit a great communit of teachers on https://twitter.com/socrative

https://twitter.com/socrative
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Kahoot in EFL Lesson Plan Pets and disability

Kahoot is a fruitful tool to provide fun ways to engage students in the 
awareness of important values. EFL becomes a motivational medium for 
students to practice and improve their English and discover a lexical system 
such as disability environment.

1 - Lesson Title

- Pets and Disability

2 - Age Group

- 14/15

3 - English Language Level

- B1 (CEFR)

4 - Aims

- To encourage students to work together on a collaborative task

- To find out/discover new words and improve learners’ vocabulary

- To take part in a discussion about disability

- To learn about inclusive life model

5 - Objectives

- At the end of the lesson students will have learnt to:

     • Summarize a short film in their own words

     • Become aware of importance of value of inclusiveness

     • Recognise and use new language expressions related to the world of 	        	
       disability and Inclusiveness

6 - Warm up session (group work): Students work in groups of 4-5

- Students brainstorm about the world of disability through some images in little 	
  groups of four/five

- “Discuss the meaning of the image with your partner”

- Who is a disabled person for you?

- What kind of disabilities do you know?
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- What is the message of the images?

-  What is the worst attitude towards disability?

- How can you help a disabled schoolmate?

7 - Short animated video

8 - Skills Watching

- https://www.youtube.com/watch?v=07d2dXHYb94

9 - Skills Reading: https://www.youtube.com/watch?time_
continue=42&v=KqANNQDgkAc (PIP Animated Film Audio Description 
Included)

- Students watch the video then in pairs make two lists of words to prepare  	
  their description of the short video

- Words they already know

- Words in their native language they don’t know

- Students watch the video a second time with with subtitles and they find out 	
  some new English words.

10 - Skills: Writing a written summary of the short animated video

- Each group is asked to write a summary of the video and compare their 	   
summary with their mates’ ones for common points, at the same time 	   
making sure all parts of the story has been covered.

11 - Skills: Speaking (Plenary checking video comprehension)

- Students read the final and complete story and then discuss about the 	     	
  message of the video

- Answering some questions like:

     • What should a guide dog look like?

     • Why can Pip be considered a disabled dog?

     • Why does Pip become a hero a hero?

     • What kind of qualities has Pip got?

- https://www.youtube.com/watch?v=07d2dXHYb94
https://www.youtube.com/watch?time_continue=42&v=KqANNQDgkAc
https://www.youtube.com/watch?time_continue=42&v=KqANNQDgkAc
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12 - The teahcer at this point presents another short film: https://www.
youtube.com/watch?v=96kI8Mp1uOU

Synopsis: A teenage boy is playing video games when his mother arrives with 
a present: a puppy. The boy is delighted, until he sees the dog’s disability: one 
leg is missing. He abandons him, but the dog still enjoys playing with a ball and 
a box in a very clumsy but lifeaffirming manner, making the teenager smile. 
Finally the dog’s positivity convinces the boy to play with his new companion. 
When the boy gets up, the reason for his initial reluctance is seen: he has only 
one leg. In the end, he goes outside and plays with the dog, visibly happier 
than before.

- Teacher stops the video when the boy rejects the dog and encourages 	
   students to discuss his behaviour and his possible reasons. Furthermore, 	
   students are encouraged to guess how the film ends.

- Teacher shows film until the end and invites students to discuss what they 	
  think happens in the boy’s mind and why.

- In three groups, students write a thought bubble of the boy: one group what  	
  the boy is thinking at the beginning of the film, one group after receiving the 	
  dog and the third one at the end of the story using words and expressions 	
  from the dictionary.

13 - Homework

- Students write a summary of the short film following these suggestions:

     • What did the boy do in the beginning?

     • Why did he stop playing?

     • What happened when the boy first saw the dog?

     • Why did the boy treat the dog badly in the beginning?

     • What happened to make him change his mind?

     • How did the story end?

14 - Independent practice (interaction)

- Students compare their homework and discuss the reason why the boy 
changed his mind

https://www.youtube.com/watch?v=96kI8Mp1uOU
https://www.youtube.com/watch?v=96kI8Mp1uOU


105

15 - Kahoot practice for vocabulary revision

- Play kahoot

- Quiz

- Classic mode

- They will join the Kahoot using the specific PIN number

- The questions are projected on a screen in front of the students

- They use their own device tablet/smartphone or lab computer

- The students see the answers on their device and select the answer 	   	
  they think is correct

16 - Example Questions

1. What dog breeds are usually used for blind?

     a) Bullmastiff

     b) Labradors/Retrievers

     c) Chihuahua

     d) Pug

     Right Answer B

2. Which of these is not a specific tool for a disabled person?

     a) White Steak

     b) Crutch

     c) Wheelchair

     d) Backpack

     Right Answer d)
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3. Which of the following are Architectural Barriers?

     a) Narrow pavements

     b) Park bench

     c) Steps

     d) Wide doors

     Right Answers a) and c)

16 - Follow up

- Students can be encouraged to create a class kahoot quiz using the two 	     	
  videos they have worked on. This activity will reinforce their learning by 	    	
  tinking about potential right and wrong answers, consolidate the specific 	     	
  vocabulary on disabilities and create a positive attitude towards disability on 	
  the part of the students.

Lesson plan on Overtourism

Quizziz allows you to learn, revise and expand English vocabulary in a very 
effective and fun way and carry out formative assessments in a captivating 
way. It can b

e used by students of all ages and its particular feature is that it’s student 
based- the questions appear on the students’ screen so they can answer at 
their own pace and check the answers at the end., thus are able to progress at 
their own speed as well as being able to monitor their progress. As well as the 
Quizziz app, you can play with any kind of device with a browser (PC, laptop, 
tablet, smartphone).

1 - Lesson title

- The Dark Heart of Tourism

2 - Age Group

- 14/15

3 - English Language Level

- B1 (CEFR)
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4 - Aims

- To encourage students to work together on a collaborative task

- To expand learners’ vocabulary of tourism

- To take part in a discussion about tourism

- To learn about unsustainable tourism in an effective and fun way using 	    	
  quizziz.

5 - Objectives

- Learn new words on the following topics: 

     • Sustainable Tourism

     • Unsustainable tourism

- Learn new language expressions related to the world of holidays.

6 - Vocabulary Brainstorming (Pair work or groups of 4 to 5)

- Teacher either projects the following words and table or writes it on the 
whiteboard and asks the students

     • “Discuss the meanings of the following words or phrases in the box.”

     • Drawbacks

     • Low cost airlines

     • Climate change

     • Wealth

     • Environment

     • Reap the benefits

6 - Warm up (Pair work or groups of 4 to 5)

- Students brainstorm each other on what they think tourism represents by 	   	
  discussing the following questions

     • Think of some popular tourist destinations and discuss why you think they   	
       are popular (cities/beaches etc)

     • What are some positive aspects of tourism for the economy (the locals/	
       development of infrastructures/roads etc)
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     • Do you think there could be negative impacts? Think of waste / noise / 	
       amount of people / cost of living / who benefits from the money earned.

7 - Reading Activity (Pair work): TOURISM, BENEFITS AND DRAWBACKS

Low cost airlines are making the world a much smaller place. You can buy 
a ticket for Sharm El Sheikh for as little as £50, a flight to Sydney takes 
around 12 hours and you can have a weekend abroad for the same price 
as a weekend at the seaside in U.K. The world is our playground. We can 
sunbathe on a tropical beach, watch wild animals on safaris, climb the highest 
of mountains, and delve ourselves in the depths of ancient civilisations. But 
have we stopped to think about the effect tourism can have on the places we 
visit? Highly unlikely! Can we affirm that the effects of tourism can be nothing 
but positive?

Well, unfortunately, the answer is a definite NO. Think of the devastating 
effects on the environment caused by flying- a plane produces more co2 per 
passenger than a car and much more than a train. And the number of travellers 
is increasing every year so we can safely say that air travel is now a major 
cause of climate change.

Tourism is however, very important for the economies of many countries. It can 
bring richness and wealth to local communities. But the money tourism brings 
does not always go

- Teacher hands out text or projects it. She/He asks students to Read the text   	
  and make 2 lists

     • The positive aspects of tourism

     • The negative aspects of tourism

- The students must answer the following questions on the text.

     1. How long does it take to travel from London to Sydney?

     2. Which form of travel does the biggest environmental damage?

     3. Why do locals not reap the benefits from tourism?

     4. What should we do when we visit other countries?

8 - Plenary comprehension check (In pairs or small groups)

- Share your answers with the class. Where possible justify your answers.
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9 - Video Activity

- Watch the video (https://youtu.be/TGqVG6QUTKQ) twice. The first time 
just listen. The second time take some notes about the positive and negative 
effects of tourism in Venice.

- Next make two lists

     • The things that are in common with the reading activity

     • The things you didn’t mention in the reading activity

10 - Guided Practice (Speaking)

- Do you think there are more advantages or disadvantantages in the tourist 	
  industry for the tourist or for the place visited?

11 - Independent Practice (Interaction)

- Pair work:

     • What can you do to reduce the negative impact of tourism? Use the   	     	
       following phrasal verbs and expressions:

	 a) cut down on

	 b) holiday at home

	 c) respect the locals

	 d) respect the environment

12 - Quizziz practice for vocabulary revision

- Play quizziz

- Teacher will create quiz using Quizziz and his/her access codes Students 	
  will join using their access codes. Students see both questions and possible 	
  answers on the tool they are using and can answer at their own pace.

- The questions are projected on a screen in front of the students They use 	
  their own device tablet/smartphone or lab computer. The students see the 	
  answers on their device and select the answer they think is correct.

13 - Formative Assessment

- Students get immediate feedback- They can self-evaluate their learning and 
have control over the pace of their learning.

https://youtu.be/TGqVG6QUTKQ
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14 - Example Questions

1. A trip to Sydney ___ 12 hours

     a) makes

     b) needs

     c) takes

     d) travels

     Right Answer: c)

2. On average, how long do tourists stay in Venice?

     a) 4 hours

     b) 24 days

     c) 24 hours

     d) 20 hours

     Right Answer: c)

3. How many inhabitants leave Venice each year?

     a) 10000

     b) 1000

     c) 5000

     d) 9000

     Right Answer: b)

4. When you go on holiday, you should respect the local ____

     a) Homes

     b) Responsibility

     c) Benefits

     d) Culture

     Right Answer: d)
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15 - Follow up

- Students can be asked to create quizzes themselves. By doing this, they will 
reinforce their learning by thinking about potential right and wrong answers and 
try them out on their peers, thus shifting the learning task from comprehension 
to creation of a test and helping to share the responsibility for peer learning.

Lesson plan on “High street shopping” and the revolution in online 
shopping

Here is a lesson plan on the revolution of Online shopping using reading text 
and video to learn about the surge in online shopping. It is assessed at the 
end by a quiz using the program/app “Quizziz” which allows you to carry out 
formative assessments in an enjoyable and captivating way. It can be used 
by students of all ages and its particular feature is that it’s student based- the 
questions appear on the students’ screen so they can answer at their own 
pace and check the answers at the end., thus are able to progress at their own 
speed as well as being able to monitor their progress. As well as the Quizziz 
app, you can play with any kind of device with a browser (PC, laptop, tablet, 
smartphone).

1 - Lesson Title

- The revolution in online shopping

2 - Age group

- 14/15

3 - English language level

- B1 (CEFR)

4 - Aims

- To encourage students to work together on a collaborative task

- To expand learners’ vocabulary of shopping

- To take part in a discussion about shopping

- To learn about online and traditional shopping in an effective and fun way 
using quizziz.
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5 - Objectives

- Learn new words on the following topics

     • Online Shopping

     • “High Street” Shopping

     • Articles you can buy

- Learn new language expressions related to the world of shopping.

6 - Vocabulary Brainstorming (Pair work or Groups of 4-5)

- Teacher either projects the following words and table or writes it on the    	
   whiteboard and asks the students “Discuss the meanings of the following 	
   words or phrases in the box. “

     • Delivery, Shopping Centre/Mall, Cashier, search engine, aisle, wishlist, 	
       credit card, window shopping, delivery address, security tag, shop 	     
       assistant, fitting room, postage and packing, opening hours, queue, 
       checkout, shopping trolley/cart, bank notes, buy with one click,

- Then make 3 lists and put them in the correct list

     a) Online Shopping

     b) Street Shopping

     c) Both

7 - Warm up (Pair work or Groups of 4-5) 

- “Discuss your shopping habits with your partner/group. Ask and reflect upon 	
  the following questions:

     • What was the last thing you bought? Clothes? CD? Books, other?

     • Did you really need it?

     • Have you ever bought anything online? Give details- What was it? Where 	
       did you buy it? How did you pay for it? How long did it take to arrive?

     • What kind of problems can you have when you buy on the Internet?

     • Are there any advantages of shopping on the net? (think of opening times, 	
       cost, going shopping etc)

     • Do you prefer to do shopping online or in traditional stores? Why?
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     • Do you think that people will only buy online in the future? Why/Why not?

     • Have you ever bought anything on one of the big cyber sales like Black  
       Friday?

8 - Reading activity (Pair work): Singles day 
China’s Single’s Day, which always falls on November 11, because the date 
11/11 represents four ones, or four singles, standing together, has become 
the biggest shopping spree in the world. On this day, Chinese netizens spend 
billions buying goods on China’s biggest e-commerce platforms in a 24 -hour 
online sale. It was originally called “Bachelor’s Day” and the celebration began 
among students at China’s Nanjing University around 1993 as a sort of anti-
Valentine’s Day for single people. It is traditionally a day to go out for partying, 
eating and shopping, and spending time with friends.

The first Singles’ day started at midnight on on Nov 11, 2009 when the Chinese 
e-commerce giant Alibaba offered products with huge discounts.Since then it 
has become the most important commercial event in China .On 11/11, netizens 
love to buy anything from clothes, electronics, to health and beauty products. 
In 2015, the top selling items were Xiaomi and Huawei smartphones. From 
2012 to 2015, the total volume sale of the 24-hour shopping festival went from 
approximately $3 billion to an unbelievable $14 billion It has become a bigger 
event than Black Friday and Cyber Monday.

- Teacher hands out text or projects it. S/He asks students to Read the text    	
  then answer the following questions:

     • Why and where was singles day invented?

     • Why does it take place on Nov 11th?

     • Where do people go shopping on Singles day? What kind of things can    	
        they buy?

     • Why was it called Bachelor’s day?

     • Is it increasinfg or decreasing in popularity?

     • Students should make a list of words they know and they don’t know 	     	
       (Cyber shopping words and other)

     • Using the questions above, make a short summary of the text.

9 - Plenary Comprehension Check (In groups or small groups)

- Students are asked to compare their summaries and check they have 	   	
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  the main points in common.

- The teacher at this point suggests expressions, writing them on the 	     	
  blackboard such as:

     • E-commerce platforms

     • Netizen

     • Black Friday

     • Cyber Monday

     • Shopping spree

     • Online sale

     • Cyber shopping

     • Go partying

     • Million/billion/trillion dollars

10- Guided Practice (Speaking)

- Would you buy anything on Singles day? Why/Why not?

- What kind of things would you buy? Things you needed or wanted?

11 - Independent Practice (Interaction)

- Pair /group work: If you had E5.000 to spend on singles day, what 	         	   
would you buy? Why?

     a) Electronic devices

     b) clothes

     c) shopping spree

     d) credit card

     e) electronic devices

     f) shopping spree

     g) splash out on

     h) treat yourself to
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     i) luxury items

12 - Video Activity

Watch the video (https://youtu.be/xLqmagCINKw) twice reading as you watch 
the film go by. The second time take some notes on the scale of shopping that 
singles day creates.

- Next make two lists.

     a) The things that are mentioned in both the reading activity and the   	          	
         video

     b) The things aren’t mentioned in the reading activity

13 - Quizziz practice for vocabulary revision and text comprehension

- Play quizziz

- Teacher will create quiz using Quizziz and his/her access codes Students 	
  will join using their access codes. Students see both questions and possible 	
  answers on the tool they are using and can answer at their own pace

- The questions are projected on a screen in front of the students. They use 	
  their own device tablet/smartphone or lab computer. The students see the 	
  answers on their device and select the answer they think is correct

14 - Formative Assessment

- Students get immediate feedback and can self-evaluate their learning. They 	
  have control over the pace of their learning.

15 - Example Questions

1. The date 11/11 represents

     a) 4 ones

     b) singles

     c) shopping spree

     d) eleven eleven

     Right Answer: a)

2. Singles day is traditionally a day for ____

     a) Saving
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     b) Spending

     c) Partying

     d) shopping

     Right Answer: c)

16 - Follow up

- Students can create a quiz themselves on the same topic. By doing this,   	
  they will reinforce their learning by thinking about potential right and wrong 	
  answers and try them out on their peers, thus shifting the learning task from 	
  comprehension to creation of a test and helping to share the responsibility for 	
  peer learning.
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